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You can use all the quantitative 

data you can get, but you still have 

to distrust it and use your own 

intelligence and judgment. 



We é.are encouraged by the potential of RTI 
models to improve educational opportunities for 

culturally and linguistically diverse students and to 
reduce their disproportionate representation in 

special education. At the same time, we are 
concerned that if we do not engage in dialogue about 

how culture mediates learning, RTI models will 
simply be like old wine in a new bottle, in other 

words, another deficit-based approach to sorting 
children, particularly children from marginalized 

communities.

NCCRESt Position Statement on RTI



Yet, unless researchers and educators capitalize on

known and evolving knowledge about appropriate 

assessments and interventions for culturally and 

linguistically diverse students, there is also concern 

thaté.those implementing the RTI model will 

presume that if a child does not make adequate 

progress, he or she must have an internal deficit of 

some kind or come from a deficit background 

(making underachievement something that cannot 

be helped).

Klingner, Sorrells, & Barrera, 2007



Topics for this Session

ÅEvaluating the effectiveness of RTI, with a 

culturally and linguistically diverse lens.

ÅConsidering student need and progress through 

culturally responsive assessment.



The Flow of RTI

ÅDetermine whether effective instruction is in 

place for all students, which includes culturally 

and linguistically diverse (CLD) students, 

ÅProvide instruction/intervention to those in need 

and measure the effectiveness, 

ÅContinue to provide additional or more intensive 

intervention as needed. 

Requires us to disaggregate data and look critically 

at what it is telling us!


